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ABSTRACT 
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Alauddin Makassar 
Consultant I : Dr. H. Abd. Muis Said, M.Ed. 
Consultant II         : Dra. St. Nurjannah Yunus Tekeng, M.Ed., M.A. 
 
 The objective of this research is to find out whether or not structured 
academic controversy strategy effective in improving the speaking ability of the 
third semester students of English Education Department at UIN Alauddin 
Makassar. In conducting this research, the researcher applied pre experimental 
design with one group pre-test and post-test design. The subjects of this research 
were 30 students with 22 girls and 8 boys of the third semester students of English 
Education Department. The data were collected through test as the instrument. 
The types of the data were quantitative data. The quantitative data were obtained 
from tests and they were in the form of students’ scores.  
This research was conducted systematically by giving pre-test to see the 
the students score before presenting the strategy, treatment of structured academic 
controversy strategy, and post-test to see the students score after presenting the 
strategy. The result of the students’ score in pre-test and post-test showed that 
using structured academic controversy strategy to the Third Semester Students of 
English Education Department at UIN Alauddin Makassar toward students 
speaking ability improved significantly. The effectiveness of this strategy in 
improving students speaking ability can be seen by three explanations: First, 
provided students to built classroom interaction among students. Second, provided 
the students a medium to share their argumentation and perception in delivering 
ideas. Third, provided good way to build students critical thinking. The 
improvement can be seen from the statistical analysis that t-test (5.221) was 
higher than t-table value (2.045), the students’ scores were much higher after the 
treatment using structured academic controversy strategy; some of them were in 
very good and good score. 
 Based on the data above, the researcher concludes that the use of 
structured academic controversy strategy was effective to improve students 
speaking ability in the third semester students of English Education Department at 
UIN Alauddin Makassar.  
 
1 
CHAPTER I 
INTRODUCTION 
A. Background 
Given the importance position of the English language as a communication 
tool, it has become common for students to learn English as a foreign language. 
The importance of language learning is a message highly emphasized in Islam, 
according to Surah Ar-Rum verse 22: 
                         
                                                     
                                      
And among His signs is the creation of the heavens and the earth and the variety 
of your language and the color of your skin. Verily, in that there are signs for 
those who know. 
This shows the power of God that created us in diversity, including the 
diversity of languages. By the diversity of this language, we as human beings 
should take lessons from them, or in other words learn a foreign language. One of 
them is by learning English. 
Learning English in general includes two language acquisition abilities, 
namely skill of language input which consists of reading and listening, and the 
skill of language output consists of writing and speaking. The four skills are skills 
which are expected to be mastered by student. Speaking is very important because 
speaking and human being cannot be separated from each other (Rubiati, 2010: 2).  
One of the goals of learning English is to develop the ability to communicate, in 
this case is speaking. This was confirmed by the opinions of Grauberg (1997: 201) 
that mentioned many students who think the main purpose is to learn the language 
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of compassion in order to speak with the language. The ability to speak English is 
one of the capabilities that are categorized as the most important ability to master 
for learners of English. Therefore the researcher chose speaking skills as the most 
important skill to master. 
In reality, there are still many students who have not been able to develop 
their ability to speak English. Some of the student reasons about the difficulty in 
communicating English verbally (speaking) is lack of English vocabulary, 
pronunciation inability of students in the field that makes them hesitant to speak, 
the fear of students to use grammar mistakes when speaking, and so forth 
(Chairani, 2013: 2). Apart from the order of the English language, another reason 
the English language difficulties are the lack of interest and motivation to speak in 
English (Ardiansyah, 2013: 2). 
Based on the researcher’s observation on 28th of November 2016 at 
English Education Department, the students still got many difficulties in a way to 
speak in English. Some of the difficulties that they mentioned were the less of 
vocabulary, pronunciation, and knowledge. They also mentioned that the big 
problem in learning speaking was their confidence to speak in their environment is 
still less. Therefore, the first thing that must be overcome is the strategy that the 
teachers should apply to handle the classroom well. Applying the good strategy 
will help the teacher to overcome the student’s problems.  
So, the teachers are obligated to choose the suitable strategy in order to 
achieve the teaching purposes and the media will make the students to be more 
motivated or interested to study. The teacher can use some strategies in teaching 
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learning process to help the students’ understanding about the material that is 
explained. But teaching English generally confined to reading dialogue of the 
student with his partner in front of the class, then they had memorized (Chairani, 
2013: 2). Learning like this will hinder student creativity in speech. In fact, to be 
expected in learning to speak English that students' ability to express their 
thoughts verbally (speaking).  
Based on the problem, the researcher decided to make a research in 
strategy for teaching speaking. Today, various strategies of learning English to 
improve the ability to speak have been developed by the teachers. One model that 
is often used by English language teachers is the cooperative learning model. 
Cooperative learning model is one model of learning that focuses on group 
discussions in the classroom, forming an active and fun class. In practice, various 
strategies were born through this cooperative learning model.  
One type of strategy that emerged from the cooperative learning model 
that is academic controversy strategy, this strategy is not much different from 
debate strategy commonly used in improving speaking students, as the students 
mentioned on the observation that they want learning process such debating. The 
strategy aims to improve how students to think critically, where the students 
attempted to confront an issue or assess a problem from two opposite sides, then 
concludes a solution to problems proficiency level. Therefore able to improve 
students' critical thinking, by the strategy of structured academic controversy 
considered strategy will be able to improve their speaking ability in arguing.  
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Recognizing the importance of developing the student speaking ability in 
English, the researcher tried to find a different strategy to not only improve the 
ability to speak but also capable of increasing the interest of students to improve 
their speaking ability itself. Thus, the researcher decided to discuss the title 
"Using Structured Academic Controversy Strategy to Improve the Speaking 
Ability of the Third Semester Students of English Education Department at UIN 
Alauddin Makassar" which the researcher hoped with this strategy, sincerely 
students would be able to improve their English speaking and utilizing English as 
an international language. 
B. Research Problem  
Based on the previous background, the researcher formulated problem 
statements as follow “Can the use of structured academic controversy be effective 
in improving students’ speaking ability?” 
C. Research Objective 
Based on the research problem above, the researcher formulated research 
objective as follow “To find out whether or not structured academic controversy 
can be effective in improving students’ speaking ability.” 
D. Research Significance 
1. Theoretical Significance 
This research would be useful theoretically, that was expected to add an 
empirical evidence to support the learning theory of speaking and the method to 
improve the students speaking skill, especially in using Structured Academic 
Controversy strategy  
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2. Practical Significance 
a. Significance for students 
By this research, the researcher hoped that the students can be motivated to 
improve their speaking ability and they were encouraged to think critically when 
they convey their argument about some issue or some debate.   
b. Significance for teachers 
By this research, the researcher hoped that, the finding of the research 
would encourage the teacher to use structured academic controversy strategy that 
could improve student speaking ability. 
c. Significance for researcher 
By this research, the researcher hoped that the finding of the research 
would help the researcher try to use structured academic controversy to improve 
student speaking ability. 
E. Research Scope 
Based on the background of the research above, the research was limited 
to find out the use of structured academic controversy in improving student 
speaking ability especially on students’ fluency and accuracy in delivering their 
idea. The subject of the research was the third semester student of English 
education department at UIN Alauddin Makassar. 
F. Operational Definition of Terms 
The definitions of this kind were related to the researcher’ propositions 
based on the variables used in research. Thus the operational variables that need to 
be defined were: 
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1. Using Structured Academic Controversy Strategy 
Structured academic controversy strategy is a strategy that facilitates the 
third semester students of English education department at UIN Alauddin 
Makassar to argue about some cases. Structured Academic Controversy is a 
teaching approach that encourages students to take on and argue for, alternately, 
both sides of a controversial issue and ultimately come up with a balanced opinion 
about that issue. Student is allowed to listen and give a response toward others 
arguments. Structured academic controversy is used to provide the students a 
chance to talk confidently and bravely.  
2. The Improvement of Students’ Speaking Ability 
Speaking is an interactive process of constructing meaning that involves 
producing and receiving and processing information. There were two parts of 
speaking skill that include in this research, they were the fluency and the 
accuracy. Fluency is how eloquently a student in pronouncing the words of a 
foreign language when delivering their ideas. Accuracy means that how accurate 
the students’ ideas with the discussion topic. These two points would be the main 
point of speaking in this research. 
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CHAPTER II 
LITERATURE REVIEW 
A. Preview of Related Research Findings 
In this research, there are some reviews of related research finding from 
the previous researcher, they are: 
Muhammad Ardiansyah (2013) conducted a research under title 
“Encouraging Students’ Speaking Skill by Using Discussion Web Strategy 
Combined with Academic Controversy Strategy for Senior High School”. In his 
study, he found that Strategies Web Discussion improve students' ability to 
analyze a problem through the group. Strategy Academic Controversy assisted 
students in improving the ability to speak in English (Speaking) through debate. 
Based on the result, it could be concluded that using structured academic 
controversy strategy can make students improved in their speaking.  
Chairani (2013) conducted a research under title “Teaching Speaking Skill 
by Combining Inside/Outside Circles and Academic Controversy Strategy for 
Students of Senior High School”. In her study, she found that using Academic 
Controversy in the classroom is very exciting in the classroom because learning 
and discussing controversial issues helps students become more informed and 
more active. Academic Controversy provided students with guided practice in 
using academic thinking and language to support opinions with the evidences to 
reach consensus on an issue. Based on the result, it could be concluded that by 
using structured academic controversy can make students more motivate and 
interest in learning speaking.  
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Andi Susilo (2013) conducted a research under title “Academic 
Controversy Model as an Alternative Strategy for Teaching Speaking at 
University Level”. In his study, he found that the strategy helps the students 
develop strong arguments, define and interpret the problems, develop plans based 
on a selected solution and reflect on the learning outcomes. In this notion, the 
students who experience conceptual conflict resulting from Academic 
Controversy (ACM) were going to able to develop the content of speaking they 
learn to a wider variety of situations or evidence of their reasoning than those who 
do not experience conceptual conflict, i.e. concurrence seeking or individualistic 
learning. It was widely accepted that the application of ACM can help and 
facilitate the students engage in such productive and communicative speaking 
activities. Based on the result, it could be concluded that by using structured 
academic controversy can develop students’ speaking ability.  
The researcher concluded from the above findings that are similar to this 
research, had some differences in the variables, the subject, as well as research 
instruments. Previous findings using other strategies combined with a structured 
academic controversy strategy, but in this research only focused on one strategy 
that is structured academic controversy as a variable. Then if the previous findings 
conducted on high school students, this study focused on University students as a 
subject. And the design of this research was pre-experimental design, namely one 
group pre test post test design. The researcher would focus on conducting the 
students’ fluency and accuracy in delivering their idea. This research would take a 
place at Teaching Faculty of UIN Alauddin Makassar. 
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B. Some Pertinent Ideas 
a. Speaking 
Speaking is an oral communication that is needed by human in transferring 
new information. Through speaking, the people can express their intention to 
others. It is also useful as a tool of communication in understanding foreign 
language and it becomes the most crucial skill to carry out a conversation of a 
language. Nunan (2003:48) states that speaking is the productive oral skill. It 
consists of producing systematic verbal utterances to convey meaning. On other 
word, speaking is skill to give information and understand about the meaning 
from conversation with other people directly. 
Furthermore, Luoma (2004:9) defines that speaking as an interaction and 
as a social and situations based activity. This perspective sees speaking as an 
integral part of people’s daily life. Most of interactions happen in daily activities 
are done in form of speaking activities. 
According to Chaney (1998:13), speaking is the process of building and 
sharing meaning through the use of verbal and nonverbal symbols in variety of 
contexts. From the definition above, it can be inferred that speaking is used to 
express the ideas, opinions, emotions or feelings to others in order to inform, to 
persuade, and to entertain to others. 
Speaking is a process in conveying one feeling or ideas to other with 
verbal language. Chaney as quoted by Berutu and Sumarsih  (2013) stated that 
speaking is the process of building and sharing meaning through the use of verbal 
and non-verbal symbols, in a variety of contexts. It means that effective speaking 
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need to be able to process languages in their own heads and involves a good deal 
of listening and understanding.  Many people also use speaking in some different 
purpose, some people speak in conversation for instance to make social contact 
with people or built social relationship with other people. In this case, speaking 
use to improve the students speaking skill effectively, known from the fluency 
and accuracy.  
Speaking process contributes in encouraging students’ speaking skill. The 
process where the students feel enjoy in improving their competences. 
Encouraging speaking skill, the teacher has to give more time to speak. 
Consequently, the students make speaking in English as their habitual activities. 
The students need to practice in organizing their speech around problem and 
solutions, causes and results, similarities and differences. 
In teaching speaking, the teacher at first must know the principles of 
teaching speaking. According to Nunan (2003:54-56) there are five principles of 
teaching speaking as follow: 
a. Be aware of the differences between second language and foreign 
language learning contexts. 
b. Give students practice with both fluency and accuracy. 
c. Provide opportunities for students to talk by using group work pair 
work, and limiting teacher talk. 
d. Plan speaking tasks that involve negotiation for meaning 
e. Designing classroom activities that involve guidance and practice in 
both transactional and interaction speaking. 
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Based on Nunan suggestions researcher makes conclusion, in teaching 
speaking, the teacher should give guidance and opportunity to students to speak. 
The teacher has to design classroom activities by considering appropriate strategy 
that will let students practice speaking. The teacher can also divide students into 
group work in which the students will practice speaking with their group. 
Kurniawan (2014) stated that speaking means that oral communication in 
giving ideas or information to others. The act of speaking involves not only the 
production of sound but also the gesture and the movement of muscles of face and 
indeed of the whole body. The statement shows that speaking influences by many 
internal factors. 
Harmer in Aini (2014) categorized those things in six skills, they are, (1) 
Vocabulary, (2) Pronunciation, (3) Grammar, (4) Fluency, (5) Comprehension. 
1) Vocabulary 
 Alqahtani (2015) claims that vocabulary is by far the most 
sizeable and unmanageable component in the learning of any language, 
whether a foreign or one’s mother tongue, because of tens of thousands of 
different meanings  
2) Pronunciation 
Pronunciation is the way  a word  or a  language  is usually spoken, 
the manner in which someone utters a word (Sumantri, 2011, p.13) . From  
the  definitions, it  shows that  pronunciation  is  the  way  person  utters  a  
word  or  a  language. 
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3) Grammar 
Cook (2009) defines these types of grammar such as: perspective 
grammar, traditional grammar, structural grammar and grammar as 
knowledge.  
4) Fluency 
Fluency refers to how well a learner communicate meaning rather 
than how many mistakes that they make in grammar, pronunciation and 
vocabulary. Fluency is often compared with accuracy. Syukri (2015) stated 
that fluency refers to rapid, efficient, accurate word recognition skills that 
permitted person to construct the meaning of a context. This definition 
shows the strong correlation between fluency and comprehension.  
Therefore, fluency is highly complex ration relate mainly to smoothness of 
continuity in discourse.  
5) Comprehension 
Comprehension is discussed by both speakers because 
comprehension can make people getting the information that they want. 
Aini (2014) stated that comprehension is defined as the ability to 
understand something by a reasonable comprehension of the subject or as 
the knowledge of what a situation is really like. 
Based on above explanation, it can be inferred that there are five elements 
needed for spoken production they are vocabulary, pronunciation, grammar, 
fluency and comprehension.  
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b. Structured Academic Controversy 
Academic Controversy strategy let the students to analyze and think 
critically to find solve of the problems. Parker in Lewis and Moorman (2007:330), 
Academic Controversy Strategy is a strategy that helps students work 
cooperatively and the teaching democracy. Learning to take a position and defend 
it with reason is an essential skill in a democratic society. Learning to present 
arguments and opinions that are contrary to other student’s belief is an important 
step toward sound consideration of an issue and informed decision making. The 
students have discussion about an issue in order to show up intelligences. 
Academic Controversy Strategy can be applied simply. Larson and Keiper 
(2011: 219), before applying Academic Controversy Strategy, the teacher has to 
choose the topic. It is continued with conducting the controversy. To guide the 
controversy, the teacher gives students specific instruction in five phases. First, 
learning the position. The students determine point of view. Second, presenting 
position. Students argue about opinions also facts that support the arguments. 
Third, discussing the issue. Two selected group debate about their view. Both of 
group defense their arguments. Fourth, reaching a decision. The teacher may 
invite the audiences to give the opinions related with issues. Fifth, debriefing. The 
teacher let the students to make conclusions. 
Speaking a lot makes students have speaking as their habitual. Jhonson & 
jhonson in Zins at.al (2004:51) write the advantages of Academic Controversy 
Strategy specifically can improve as follow; Achievements, Cognitive reasoning, 
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Perspective taking, Motivation, Attitudes, Interpersonal attractions and, Social 
support 
Ulrich and Kellie (2005:49) state that the procedures consist of the 
following steps: 
a. Teacher assigns the students to group of four with two being assigned 
the pro position and two being con position. Then give them a question to discuss. 
b. The pairs are given time to research their topic and find the reasons for 
supporting their assigned position. 
c. Each pair presents the case to the opposing pair. 
d. In an open debate, the issue is discussed, critically evaluated, and 
defended by each side. 
e. The two pairs reverse sides and present the best argument for the 
opposing position. 
f. The four students drop their identified sides and discuss the issue 
objectively. 
g. Finally, they integrate the best side and decide with which side they 
agree. 
C. Theoretical Framework 
Speaking is a productive skill. As such, its development is undertaken in 
terms of activity after the receptive skill of listening and reading comprehension. 
Thus, speaking and writing are always behind of the receptive skills. However, 
speaking and listening in terms of medium relate to the language expressed 
through the aural medium and reading and writing expressed through the visual 
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medium (Muhayyang, 2003: 13). According to Chaney (1998:13) defines 
speaking skill as “the process of building and sharing meaning through the use of 
verbal and non-verbal symbols, in a variety of context”. In the whole, speaking is 
to express, every day, occurrence for most of us, and it’s usually requires little 
thoughts, efforts or preparation. 
Speaking is an individual activity in an effort to convey the message 
verbally to others. For the purpose of the conversation or message can be 
conveyed properly to others, to consider several factors that can support speaking 
skills.  According to Novi and Dadan (2007) there are two aspects that can support 
speaking skills, namely: aspects of linguistic which include: (a) pronunciation, (b) 
intonation, stress, and rhythm, and (c) the use of words and sentences. The second 
aspect is non-linguistic aspects which include: (a) the loudness, (b) fluency, (c) the 
attitude of speaking, (d) motion and expression, (e) reasoning, and (f) politeness. 
Based on the description above, it can be concluded that the factors that 
can affect speaking skills is a factor of both linguistic and non-linguistic factors. 
However, occasionally the communication process disorder resulting messages 
received by the listener does not correspond to what was intended from the 
speaker. As for the factors that can inhibit speaking skills according to Cahyani 
and Hodijah (2007) are as follows:  
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1. Internal Obstacles 
a. Said tool imperfections, errors caused deficient vocal organs will affect 
the effectiveness of the speaking, listeners will misinterpret the intent 
of the speaker. 
b. Mastery of linguistic components, linguistic components include 
pronunciation and intonation, word choice, grammar, and style. 
c. The use of components of the content, the content component includes 
internal connection to the topic, content structure, quality of content, 
and quantity of the contents. 
d. Fatigue and physical and mental health. 
2. External Obstacles 
In addition to internal obstacle, the speaker will face obstacles that 
come from outside. These obstacles sometimes appear and not realized 
earlier by the speaker. External obstacles include the following: 
a. Voices or sounds 
b. The condition of the room 
c. Media 
d. The knowledge of the listener 
So it can be concluded that not all students have the ability speaking in 
English. Each student has an obstacle in speaking either is affected by an external 
resistor or internal obstacle. Other than those described above, there are many 
more various kinds of obstacles in speaking such as lack of motivation and 
interest to speaking. However, these skills can be shared by all students through 
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the process of learning and training continuously and systematically. And this is 
where the important role of a teacher in choosing appropriate strategies to 
overcome the obstacles of speaking English.  
When the teaching and learning process conducted in the classroom, the 
teachers are expected to create variation model of presenting the materials. It 
might be in form of the strategies or the techniques used in order the learning 
process will be more attractive and challenging for the students. The teachers also 
should not be monotonous in the teaching and learning process. In speaking class, 
the teachers can create a good condition that might involve students’ participation 
in any kinds of class activity; therefore they will be active and desire to talk.  
In this case the researcher used structured academic controversy strategy. 
A Structured Academic Controversy (SAC) is a type of cooperative learning 
strategy in which small teams of students learn about a controversial issue from 
multiple perspectives. The structured academic controversy technique is designed 
to engage students in controversy and then guide them to seek consensus. Through 
this strategy students would be more motivated and more interested in expressing 
opinions and their ideas verbally by given a wide range of interesting themes and 
the latest to be discussed. 
Using a structured academic controversy (SAC), students would research 
one or several points of view and then communicate their findings in a structured 
format. The goals of a SAC were for students to gain content knowledge about 
issues, appreciate and respect multiple viewpoints, and learn how to build 
consensus. SACs promoted teaching about a controversy without requiring 
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students to take a dualistic stance, straining classroom interactions between 
students with diverse views, or marginalizing students whose personal beliefs are 
different from those of the majority. 
As part of their presentations, students were asked to state their 
perspective, compare their perspective with others, and come to a consensus 
agreement with their peers. The research and discussion stages require students to 
think divergently, find out more information about the issues, and reason 
constructively about alternative solutions or decisions. SACs should give students 
adequate class time to present content knowledge and diverse perspectives, as well 
as time for clarification questions, small-group discussion, large-group discussion, 
and consensus-building. 
Students learnt to apply decision-making and problem-solving skills when 
discussing topics of importance to them. Unlike debates, which typically force a 
decision between two ideas that may or may not be mutually exclusive, SACs 
encourage students to think about the complexities and ambiguities that often 
characterize controversial issues. Khourney, Claudia (2008) said that SACs can 
help students change their perspectives and enhance content knowledge. So that 
students in this case would not only be given an interesting topics to be discussed 
so that students motivated in developing the English language skills but students 
would also be trained to use their critical thinking in solving a problem. Through 
controlled argumentation, students can broaden their perspective, learn material 
more thoroughly, and make better decisions (David and Roger, 1988).  
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So the researcher concluded here that through a structured academic 
controversy strategy students would be able to improve their speaking ability. By 
given a wide range of interesting themes for discussion and a new method of 
discussion are offered to students, so they would be more interested and motivated 
in expressing their opinion.  In addition, students also are taught to solve a 
problem by thinking in a crisis in determining the conclusion to the problem from 
all sides. 
D. Hypothesis  
The hypothesis is a temporary answer of problem statements which have 
been expressed in question sentences (Sugiono, 2013: 96). Based on the problems 
above, it could be hypothesized that: 
1. H1 : Structured Academic Controversy can improve student speaking 
ability in the third semester student of English Education Department of 
UIN Alauddin Makassar. 
2. Ho : Structured Academic Controversy cannot improve student 
speaking ability in the third semester student of English Education 
Department of UIN Alauddin Makassar. 
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CHAPTER III 
RESEARCH METHOD 
 
A. Research Design 
The research design in this study was pre-experimental design. There were 
three designs in pre experimental design; one shot case study, pre-test and post-
test, and static group comparison. This research employed one group pre-test and 
post-test design. This design involved one group pre-test (O1) exposed to a 
treatment (X) and post-test (O2). In this research, the subject of research was 
group class in the pre-test and post-test design. This research aimed at knowing 
whether the structured academic controversy strategy effective in improving 
students’ speaking ability. To compare the success of the treatment, the researcher 
compared pre-test and post-test scores. The researcher measured students’ ability 
in speaking skill twice, before and after treatment. 
Arikunto (2010) recited that the nature of the research was pre-
experimental using “pre-test and post-test one group design”. In this design, the 
observation was done twice before and after treatment. Observation made before 
treatment called pre-test, and observation made after treatment called post-test. 
The design can be presented as follows:  
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Figure 1 
Research Design 
 
 
 
(Gay, 2006: 225)  
B. Research Variable 
Research variable as stated by Sugiono (2013:63) is an attribute or trait or 
value of people, objects, or activities that have a certain variation defined by 
researchers to learn and then make conclusions about it. The types of research 
variables were the following. 
a. The independent variable is variable that affect or the cause of the change 
or the emergence of the dependent variable Sugiono (2013:64). The 
independent variable of this research was structured academic controversy. 
b. The dependent variable is the variable that affected or which becomes due, 
because of the independent variable Sugiono (2013:64). The dependent 
variable of this research was ability in English speaking. 
C. Population and Sample 
1. Population 
Population is the entire of research subject Arikunto (2006:130). The 
population of this research was the third semester students of English Education 
Department at UIN Alauddin Makassar. There were two classes at the third 
semester students of English Education Department at UIN Alauddin Makassar. 
Pre- Test 
 
(O1) 
Post- Test 
 
(O2) 
Treatment  
 
(X) 
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The total number of population  between these two classes consisted of 
approximately 80 students. 
2. Sample 
Sample is a part or representative of the research population which is 
researched (Arikunto, 2006:131). Sample was selected by using purposive 
sampling technique. According to Sugiono (2013: 126), purposive sampling 
technique is a technique to determine sample with a certain consideration. This 
technique was chosen because it is hard for the researcher to enter each class to 
take some students and gather them as sample at random. The researcher worried 
to disturb the teaching and learning process. Another problem was related to the 
place. If the researcher used random sampling the researcher has to find a certain 
place/class for the respondents to do the test and the researcher considered that 
there were small possibilities to get such facility. 
The researcher chose PBI (English Education Department) students of 3-4 
which consisted of 30 students as the sample from the population. The reason why 
the researcher chose the students of PBI 3-4 as the sample of research, because 
they were assumed having difficulties in speaking ability. Besides that, the reason 
why the researcher chose the class was because this class is taught by the first 
consultant of the researcher that could make the researcher handle both of the tests 
and the treatment easily. All the samples were assigned to fill two tests to assess 
the level of students’ speaking ability. 
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D. Research Instrument 
According to Sugiono (2013:135) research instrument is used to measure 
the value of variables that is researched. In this research, the researcher used test 
method as the instrument. 
Test is a tool or procedure that is used to know or to measure something 
using ways and rules that had been decided Arikunto (2013:67). In this research, 
the researcher used two kinds of test, the first one was a pre-test and second one 
was a post-test. The type of the test was an oral test. The procedure of the test was 
by giving the students four pieces of paper included one theme for each, and then 
the students were asked to choose one paper and giving an argument according to 
the theme. The result of these tests measured whether or not the students get 
improvement in their speaking ability after treat by the use of structured academic 
controversy. 
E. Data Collection Procedure 
The steps of data collections were carried out as following:  
1. Performed a pre-test to determine the ability of students before given 
treatment.  
2. Treatment with teaching structured academic controversy strategy 
Ulrich and Kellie (2005:49) state that the procedures consist of the 
following steps: 
a. Teacher assigns the students to group of four with two being assigned the 
pro position and two being con position. Then give them a question to 
discuss. 
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b. The pairs are given time to research their topic and find the reasons for 
supporting their assigned position. 
c. Each pair presents the case to the opposing pair. 
d. In an open debate, the issue is discussed, critically evaluated, and defended 
by each side 
e. The two pairs reverse sides and present the best argument for the opposing 
position. 
f. The four students drop their identified sides and discuss the issue 
objectively. 
g. Finally, they integrate the best side and decide with which side they agree. 
3. Conducted post test to determine the ability of students after given treatment. 
F. Data Analysis Technique  
There were two terms to point out in case of measuring the students’ 
speaking skill, the researcher’s scope for this research is in students’ fluency and 
accuracy.  Fluency is defined as being able to speak quickly or easily in a given 
language and accuracy means the quality or state of being correct or precise. 
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Table 1 
Score and criteria of fluency 
Classification Score Criteria 
Excellent 
 
6 Speaking without too great effort with wide range of 
expression searching for words. Searching for words 
but occasionally only one or two unnatural pauses. 
Very Good 5 Has to make an effort at times to search for word. 
Nevertheless, smoothes delivery on the whole and 
only a few unnatural pauses. Although he has made 
an effort on the search of the word; there are not too 
many unnatural pauses, fairly smooth delivery 
mostly. 
Good 4 Occasionally, fragmentally but success in conveying 
the general meaning fair range of expression. 
Average 3 Has to make an effort for much of the time, often has 
to search for 
desired meaning, rather halting delivery and 
fragmentary. Range of expression often limited. 
Poor 2 Long pauses while he searches for desired frequently 
fragmentary and halting delivery, almost gives up 
making the effort at times limited range of 
expression. 
Very poor 1 Full of long and unnatural pauses. Very halting and 
fragmentally delivery. At times giving up Making 
the effort, very limited range of expression. 
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Table 2 
Score and criteria of Accuracy 
Classification Score Criteria 
Excellent 6 Pronunciation is only very slightly influenced by the 
mother tongue, two or three minor grammatical or 
lexical errors. 
Very Good 5 Pronunciation is slightly influenced by the mother 
tongue. A few minor grammatical and lexical errors 
but most utterances are correct. 
Good 4 Pronunciation is still moderately influenced by the 
mother tongue but not serious phonological errors. A 
few minor grammatical and lexical errors but only 
one or two major errors causing confusion. 
Average 3 Pronunciation is seriously influenced by the mother 
tongue but few serious phonological errors. Several 
grammatical and lexical errors. Two or more errors 
cause confusion. 
Poor 2 Pronunciation is seriously influenced by the mother 
tongue with the errors causing breakdown in 
communication. Many basic grammatical and lexical 
errors. 
Very Poor 1 Serious pronunciation errors as well as many basic 
grammatical and lexical errors. No evidence of 
having mastered any of language skills and areas 
practiced in the course. 
   (Heaton, 1988:100) 
The data obtained in this study was data derived from the pre-test which is 
the preliminary data, the value of post-test which is the final data and 
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questionnaires given to the study sample, after the data obtained. Data processing 
was done with the following details:  
1. Statistic Formulas 
a. Looked the gain between the pre-test and post-test 
Score = 
                      
           
        
                  (Hidayat, 2013) 
To classify the students’ score, there were six classifications follows: 
Table 3 
The scale for classifying students’ score 
No Score Classification 
1 
2 
3 
4 
5 
6 
86 – 100 
76 – 85 
66 – 75 
56 – 65 
36 – 55 
0 – 35 
Excellent 
Very good 
Good 
Average 
Poor 
Very Poor 
    (Depdikbud, 1999) 
 
b. Found the value of the average (mean)  
  = 
  
  
 
Where:  
  = Mean score 
Σx = The sum of all score 
N = The number of students 
(Gay, 2006 : 320) 
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c. Found the sum of squared of deviations 
SD =√
  
  
, where SS = ƩX2  - 
(  ) 
  
 
Where:  
SD : Standard Deviation 
SS : The sum of square 
N : Total number of the subject 
ƩX2 : The sum of all square, each score is squared and all the squares 
added up 
(  )  : The square of the sum; all the scores are added up and the  sum is 
square, totals 
 (Gay, 2006: 321) 
d. Found out the mean score differences by using the following formula 
D< = 
  
 
 
Where: 
D< : The mean of the differences score 
∑D : The sum of the differences score 
N : The total number of student 
(Gay, 2006: 17) 
e. Found t-count value 
  
 ̅
√  
   
(  ) 
 
  (   )
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Where: 
t : Test of significance 
D< : The mean of the differences score 
∑D : The sum of the differences score 
D : The square of the sum score of different 
N : The total number of students 
        (Gay, 2006: 17) 
f. Gave interpretation to the value of t 
2. Tested the Hypothesis 
After getting the t-count value then the next step was test the hypothesis by 
comparing the value of t-test and t-table. Hypothesis testing applicable were:  
 If the value t-test value was higher than the t-table value, then H1 was 
received a while Ho was rejected.  
 If the value of t-table value was higher than the t-test value, then H1 was 
rejected while Ho was accepted. 
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CHAPTER IV 
FINDING AND DISCUSSION 
A. Findings  
The findings of the research were based on the results of the data analysis. 
The data analysis was used to collect data. The speaking test consisted of pre-test 
and post-test. The pre-test was given to find out the students’ speaking ability 
before presenting structured academic controversy strategy, and the post-test was 
given to find out the improvement of the students’ speaking ability after giving 
the treatment.  
1. The Classification of Students’ Pre-test Scores  
Table 4 
The distribution of the frequency and percentage score in the pre-test 
 
No Classification Score Frequency Percentage 
1 
2 
3 
4 
5 
6 
Excellent 
Very good 
Good 
Average 
Poor 
Very Poor 
86 – 100 
76 – 85 
66 – 75 
56 – 65 
36 – 55 
0 – 35 
0 
0 
2 
14 
12 
2 
0% 
0% 
6.67% 
46.67 
40% 
6.67% 
Total 30 100% 
   
Table 4 shows the rate percentage score in the pre-test from 30 students. 
From the table above can be seen that most of the students obtained an average 
score and below, while there were no students who can reach the very good score. 
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2. The Classifications of Students’ post-test scores  
 The following table shows the distribution of the frequency and percentage 
of the final score of teaching speaking at the third semester students of English 
Education Department UIN Alauddin Makassar at the Class 3-4 in the post test. 
Table 5 
The distribution of the frequency and percentage score in the post-test 
 
No Classification Score Frequency Percentage 
1 
2 
3 
4 
5 
6 
Excellent 
Very good 
Good 
Average 
Poor 
Very Poor 
86 – 100 
76 – 85 
66 – 75 
56 – 65 
36 – 55 
0 – 35 
0 
3 
5 
17 
5 
0 
0% 
10% 
16.67% 
56.67% 
16.67% 
0% 
Total 30 100% 
 
 Table 5 above shows the rate percentage score in the post-test from 30 
students. The students’ score were increase, most of the students obtained an 
average score and above. There were no more students who obtained a very poor 
score and there were students that could reach a very good score.   
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3. The mean score  
 After calculating the result of the students score, the mean score of the 
class can be presented in following table. 
Table 6 
The mean score in the Pre-test and the Post-Test 
 
 
Mean Score 
Pre-test Post-test 
55.43 62.17 
 
The analysis of the mean score gap in the pre-test and post-test ensured if 
the strategy was effective. The mean score of the pre-test was 55.43 and 62.17 for 
post-test. It means the gap of the students’ score of the pre-test and post test was 
6.74. The explanation of the gap between the two tests indicated that the post-test 
mean score showed higher improvement than the pre-test mean score.  
4. Test of Significance Testing 
In order to know whether or not the mean score was statically different 
from two variables (pre-test and post-test) at the level of significant difference 
(0.05) with degree of freedom (df) = N – 1, where N = the total of the students 
(30) 
Table 7 
The result of t-test calculation 
Variable t-test value t table 
X2 – X1 5.221 2.045 
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5. Test of Hypothesis 
The alternative hypothesis would be accepted if the t-test is higher than t-
table and the null hypothesis rejected. While, if the t-test is smaller than t-table, 
the null hypothesis is accepted and rejected the alternative hypothesis. The result 
of the test shows that there was significant different between the t-table and the t-
test. The result of data analysis was the t-test value (5.221) was higher than the t-
table value (2.045).. Based on the result, hypothesis test showed at H0 was 
rejected and H1 was accepted.  
B. Discussion 
The result of the t-test statistical analysis showed that there was significant 
different between the pre-test and post-test (see appendixes), the students’ scores 
were much higher after the treatment using structured academic controversy 
strategy; some of them were in very good and good score. The result of this study 
shows that the use of structured academic controversy strategy was effective in 
improving speaking ability of the Third Semester Students of English Education 
Department at UIN Alauddin Makassar. Some statements from expert support this 
thesis. Susilo (2013:296) stated that it was widely accepted that the application of 
structured academic controversy can help and facilitate the students engage in 
such productive and communicative speaking activities. It is also connected with 
the statement from Reza, Seyed, and Fariba (2017: 353) who said that the 
structured academic controversy have a positive effect on students’ English 
proficiency in speaking ability.  
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According to the result of this research, the effectiveness of using 
structured academic controversy strategy toward students’ speaking ability can be 
explained by three explanations. First, structured academic controversy provided 
students to built classroom interaction among students. It made a good condition 
where the interaction among the students was more dominant than interaction 
between the teacher and the students. In structured academic controversy strategy, 
each student showed their opinion about case that needed to be solved by 
producing their arguments orally. They thought and found some resources as the 
background of what they were going to say. The other students would actively 
listen and observe to one student who was talking. They have to give response and 
comments to what their friends have explained. It obviously showed that the 
students interact each other. It is in line with Jhonson & jhonson in Zins at.al 
(2004:51) who said the advantages of academic controversy strategy specifically 
can improve interpersonal attractions and social support.   
Second, structured academic controversy provided the students a medium 
to share their argumentation and perception in delivering ideas. The strategy 
served the different method in debating with the various themes. Students were 
introduced with the fresh themes that more interesting and more complicated that 
could make students forced themselves to make the arguments according to the 
themes that given to them. So, the students were more motivated in giving 
argumentations. It is supported by the statement by Susilo (2013: 296) who said 
that structured academic controversy can provide greater motivation for the 
students to deepen the ability in delivering their ideas. This research was also in 
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line with the benefit of structured academic controversy that the application of 
structured academic controversy can encourage students’ active participations in 
the classroom (Susilo and Mufanti, 2013).   
Third, structured academic controversy strategy was a good way to build 
students critical thinking. Structured academic controversy did not only concern 
with students’ speaking ability but also with the students’ way of thinking. The 
students must solve the problem that have been given by seeing in both of the pro 
and the contra side before presenting their argument. So the students thought 
about the best arguments to take a conclusion from both side of problem and 
search for the additional statements that could support their arguments.  Hence, 
structured academic controversy strategy could encourage students’ active 
participation in the classroom and trigger critical thinking (Susilo and Mufanti 
2013, 5). This justification is also in line with the idea stated by Antonacci and 
Catherine (2011:199) that Academic Controversy is an instructional strategy that 
facilitates academic language and thinking as students problem solve, reason, and 
analyze a topic from multiple points of view. 
Finally, the researcher asserted that structured academic controversy 
strategy is one of the various strategies that useful in teaching speaking. There 
were some points that make structured academic controversy strategy in teaching 
speaking was effective. They were: every student had a chance to convey their 
arguments, to train the students solving the problem by seeing both of side of the 
case, to respect each other arguments, provide group class interaction, to allow 
students to learn from peers, to give the students motivation in delivering their 
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ideas, to involve critical thinking, to use English more than Indonesian during 
classroom activities, and to give the students a new strategy in improving their 
speaking ability. 
 
37 
CHAPTER V 
CONCLUSION AND SUGGESTION  
A. Conclusion 
 Based on the result of data analysis, research finding, and discussion in the 
previous chapter, the researcher can concluded that: 
Teaching speaking by using structured academic controversy strategy to 
the Third Semester Students of English Education Department at UIN Alauddin 
Makassar was improved significantly. It can be seen from the significant 
improvement of the students’ fluency and accuracy from the pre-test to the post-
test. It means that the research hypothesis (H1) was accepted. The improvement 
can be seen from the statistical analysis that t-test (5.221) was higher than t-table 
value (2,045).  
B. Suggestion  
 Considering the conclusion above, the researcher puts forward some 
suggestions as follows; 
1. Structured academic controversy strategy is suggested to be used by 
teachers as an appropriate strategy in teaching speaking. 
2. Structured academic controversy is suggested to be used by students to 
improve their critical thinking in making decision to solve problems.  
3. For the students, they have to improve their knowledge especially in 
practicing their English in daily conversation, they should not worry about 
making mistakes, balance from mistakes; they can learn many things 
because language is practicing. 
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4. It is suggested for further researcher to focus in the effectiveness of 
structured academic controversy strategy in others English Skills and 
levels.  
5. The use of structured academic controversy strategy in the future is 
expected to be more optimized in the learning process. 
6. As a fairly new learning strategy in Indonesia, researcher hope this 
strategy will be better known as a strategy that effective in improving 
speaking ability. 
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Appendix 1. The Result of Pre Test 
No Name Speaking Area 
Fluency Accuracy 
1 N A 60 60 
2 K P 73 75 
3 W H 50 62 
4 A S 62 60 
5 N H 60 52 
6 N Ai 70 70 
7 R A 63 45 
8 Na  60 56 
9 U F 60 50 
10 Ri 64 52 
11 U U 60 50 
12 Yu 45 55 
13 M H 63 45 
14 Nu 35 35 
15 A R  60 62 
16 K M 55 55 
17 R R 70 60 
18 A A 35 35 
19 M A 73 55 
20 A N 45 55 
21 A L 45 63 
22 Ar A 60 62 
23 A B S 55 65 
24 N Am 55 35 
25 N N  63 65 
26 S D 60 68 
27 N Mt 40 40 
28 S H 35 35 
29 I Z 63 55 
30 A D 55 55 
 
 
Appendix 2. The Result of Post Test 
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No Name Speaking Area 
Fluency Accuracy 
1 N A 70 60 
2 K P 82 80 
3 W H 65 63 
4 A S 72 58 
5 N H 65 55 
6 N Ai 76 76 
7 R A 65 53 
8 Na  66 60 
9 U F 60 64 
10 Ri 70 58 
11 U U 78 72 
12 Yu 55 63 
13 M H 78 66 
14 Nu 43 35 
15 A R  62 60 
16 K M 60 58 
17 R R 70 66 
18 A A 35 43 
19 M A 74 68 
20 A N 66 60 
21 A L 81 75 
22 Ar A 62 54 
23 A B S 62 60 
24 N Am 64 56 
25 N N  74 62 
26 S D 54 52 
27 N Mt 66 56 
28 S H 52 56 
29 I Z 70 56 
30 A D 45 43 
 
 
 
Appendix 3. The Distribution of Pre and Post Test Score 
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No Name Pre-Test Post-Test  
D 
 
D2 
  Fluency Accuracy Score 
(X) 
X1
2 Fluency Accuracy Score 
(X) 
X1
2   
1 N A 60 60 60 3600 70 60 65 4225 5 25 
2 K P 73 75 74 5476 82 80 81 6561 7 49 
3 W H 50 62 56 3136 65 63 64 4096 8 64 
4 A S 62 60 61 3721 72 58 65 4225 4 16 
5 N H 60 52 56 3136 65 55 60 3600 4 16 
6 N Ai 70 70 70 4900 76 76 76 5776 6 36 
7 R A 63 45 54 2916 65 53 59 3481 5 25 
8 Na  60 56 58 3364 66 60 63 3969 5 25 
9 U F 60 50 55 3025 60 64 62 3844 7 49 
10 Ri 64 52 58 3364 70 58 64 4096 6 36 
11 U U 60 50 55 3025 78 72 75 5625 20 400 
12 Yu 45 55 50 2500 55 63 59 3481 9 81 
13 M H 63 45 54 2916 78 66 72 5184 18 324 
14 Nu 35 35 35 1225 43 35 39 1521 4 16 
15 A R  60 62 61 3721 62 60 61 3721 0 0 
16 K M 55 55 55 3025 60 58 59 3481 4 16 
17 R R 70 60 65 4225 70 66 68 4624 3 9 
18 A A 35 35 35 1225 35 43 39 1521 4 16 
19 M A 73 55 64 4096 74 68 71 5041 7 49 
20 A N 45 55 50 2500 66 60 63 3969 13 169 
21 A L 45 63 54 2916 81 75 78 6084 24 576 
22 Ar A 60 62 61 3721 62 54 58 3364 -3 -9 
23 A B S 55 65 60 3600 62 60 61 3721 1 1 
24 N Am 55 35 45 2025 64 56 60 3600 15 225 
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25 N N  63 65 64 4096 74 62 68 4624 4 16 
26 S D 60 68 64 4096 54 52 53 2809 -11 -121 
27 N Mt 40 40 40 1600 66 56 61 3721 21 441 
28 S H 35 35 35 1225 52 56 54 2916 19 361 
29 I Z 63 55 59 3481 70 56 63 3969 4 16 
30 A D 55 55 55 3025 45 43 44 1936 -11 -121 
Total 1694 1632 1663 94881 1942 1788 1865 118785 202 2806 
Mean 
Score 
54.47 54.4 55.43 3162.7 64.73 59.6 62.17 3959.5 6.73 93.53 
 
A. Mean Score of Pre Test 
  = 
Ʃ𝑋
𝑁 
 = 
1663
30
 = 55.43 
B. Mean Score of Post Test 
  = 
Ʃ𝑋
𝑁 
 = 
1865
30
 = 62.17 
C. Standard Deviation of Pre Test 
SD =√ƩX2  −  
(Ʃ𝑋)2
𝑁1
𝑁 − 1 
 = √
94881− 
(1662)2
30
30−1
  = √
94881− 
2765569
30
29
  
= √
94881− 92185.633
29
 
= √
2695.367
29
 
= √92.94 
= 9.64 
 
D. Standard Deviation of Post Test 
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SD =√ƩX2  −  
(Ʃ𝑋)2
𝑁1
𝑁 − 1 
 = √
118785− 
(1865)2
30
30−1
  = √
118785− 
3478225
30
29
  
= √
118785− 115940.83
29
 
= √
2844.17
29
 
= √98.07 
= 9.90 
E. Mean Score Differences 
D< = 
∑ 𝐷
𝑁
 = 
202
30
 = 6.73 
F. T-Count Value 
𝑡 =
D̅
√∑𝐷
2− 
(∑ 𝐷)2)
𝑁
𝑁 (𝑁−1)
 = 
6.73
√2806− 
(202)2
30
30  (30−1)
 = 
6.73
√
2806− 
40804
30
30  (29)
 
=  
6.73
√28006 −  1360.13
870
 
=  
6.73
√1445.87
870
 
=  
6.73
√1.662
 
=  
6.73
1.289
  
=  5.221 
 
G. T-Count Table  
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t- table is 2.045 
with (D) is 0.05 
and (df) is (N-1) = 30 -1 = 29 
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Curriculum Vitae 
 
 
 
 I was born in Takkalasi the 9th October of 1995 with Fauziah as my name. 
as I grew up, my environments call me Ucci. I’m the third child of Khadwawy 
Shihab and Harmiani after my sister Ulfa Yulianah and my brother Ahmad Rizal 
Shihab. I spend my childhood in two cities, I studied at SDN 1 Takkalasi until 
class 4 then moved to SDI Laikang, Sudiang, Makassar and finished there. I 
continued my study at SMPN 16 Makassar. I studied high school at two schools, 
until my first semester I studied in SMAN 15 Maakassar, and then moved to 
SMAN 1 Soppeng Riaja in Barru. After finishing my high school story, I came 
back to Makassar and entered UIN Alauddin Makassar in 2013 with English 
Education Department as my major and Tarbiyah as my Faculty. 
 While studying in PBI 9-10 (English Educatio Department), I have just 
joined one organization called United English Forum (such as English Club 
Meeting). In UEF I have become the vice governor of education and the 
participant until now. The reason why I only join one organization is to focus on 
my study. In the very last semester, I have accepted as the teacher at one of the 
Course Organization in Makassar. After that, I have such a bunch of experiences 
in teaching, especially in teaching English. 
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 Realizing the important point of being a student is not just focus on the 
score that I will get, I force myself to join such another organization. And I chose 
to join Komunitas Koin Untuk Negeri, and become of the volunteer there. Until I 
write this CV, I have become volunteer twice in the same placa at Dusun Bara, 
Maros and I’m still counting. That is the greater things I have done so far. 
That is the big line of my life, and I am still have another plan to be reached.  
 
